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Autumn Term

Spring Term

Summer Term

Marvellous Me

Colour and light!

Out of this World

Ready,steady, grow

| need a hero...

Home and Away

Enrichment -Visit from new mum and -Visit from SLS -Space dress up day -Caterpillar eggs -Superhero dress up day -Walk of local area (Wheel of
baby -Autumn scavenger hunt -Chinese New Year- food -Visit from SLS -Dentist visit Light)
— Autumn Day -Remembrance day tasting -World book day -PCSOs visit -Obstacle course
-Fruit tasting -World nursery rhyme day -Easter egg hunt -Summer story evening
-Pyjama story day -Surprise visit from Santa -Surprise visit from Easter -Graduation day/party
-Halloween party -Christmas party bunny
-Christmas performance
High quality This is Me Owl Babies Whatever Next! The Very Hungry Caterpillar A Superhero like you We're going on a Bear Hunt
texts -e ‘“\s ¥ * % © OwL BABIES What the ladybird heard on
) 1 % MaxTiN WADDELL + PATRICK BENSON 2 — W Come on s Bonr Hom
S MEL E frv e
¢ p,.r * CATERPILLAR \!_h'
: * g S & . "
Amazing Me, Amazing You Y& 4 ";‘
Fletcher and the Falling Rainbow Rob by Eric Carle i
Leaves We're going on an elf hunt Bringing down the Moon Monkey Puzzlg A A Superpower like mine holiday
Funnybones Fletcher and the Snowflake Fletcher and the Springtime Emergency! Lost and Found
) How to catch a star )
Christmas Blossom All the nonsense in my teeth Fletcher and the Summer
Show
Possible - Settling in, - Bonfire night, (firework | -Space (lookingatimagesof | - Growth: living things -Super heroes (super - Castleford (ourlocal area,
themes and - Rules and routines, - pictures using paint and glitter, Space, creating paintings of (Life cycles- . Caterpillar - powers, uniform, create own walk to the Wheel of Light,
interests Babies and growth keeping safe) space, Aliens and astronauts, butterflies) super heroes, what power would charcoal picture of Wheel of

(growing, senses, physical health
and changes),
- Healthy eating (different
fruits, tasting, fruit printing),
- Portraits (Painting - Self
portraits)
- Skeletons (paper straw
skeletons),

- Birthdays, (recognizing
significant numbers, celebrating,
role play parties)

- Autumn (signs of autumn,
autumn pictures, leaf rubbings)

- Diwali (Rangoli patterns,
looking at differences)

- CO|OUF, (Painting — colour
mixing and shading,
Piet Mondrian — use of primary
colours in his art work,
- Light and Dark (colour
changes, light and dark)

- Night time (what happens
at night, what might we
see/hear? Nocturnal animals,
night safety, making collage
owls)

role play and story telling)
-Planets (look at different
planets, learn the names of the
planets, create own life forms,
aliens)

-The Moon (Moon landings,
moon pictures, rhymes and
songs)

- Making rockets or space
ships using different
materials and media

- Chinese New Year (food
tasting, artefacts, dragon dance,
making Chinese lanterns)

- ICT —Role play resou

- Animals and their

babies (Growth of babies to
adults, matching animals with
their young)
- Plants (different types, life
cycle of sunflower)
- Spring (change in weather,
signs of spring)
- Easter (Easter story, cards
and egg decorations)
-ICT — Role play resources —
phone, remote controls, CD
player, camera, IWB activities,
Sherston software,
-RE — Understanding the world

| have?)
- Real life Superheroes -
firemen, doctors,

teachers etc. (Who helps

us? What do they do? Painting
People who help us, Walk around
school meeting staff who help us

, Sound and Hearing — danger
sounds —ambulance, police etc)

- Buildings & different

work pIaces (box modelling
of police station, hospital etc)

- Occupations/Jobs

Light)

- Houses (exploring different
size and shape boxes to create
homes)

- Different countries
(Comparing hot and cold
countries. Living in Castleford vs
livingin  What clothes would we
wear? Going on holiday)

- Summer (change in
weather, signs of summer,
keeping safe in summer)

- Transition/change
(Transition to new classes —Walk
around school, visit to new




-ICT — Role play resources — - Winter (signs of winter rces — phone, remote controls, _ My dreams and wishes classroom, discussions with new

phone, remote controls, Ipads, Ipad, camera, IWB activities.
camera, IWB activities.
-RE —Who am I? Christmas, (The First

teacher)
-ICT —Role play resources —
phone, remote controls, CD

(Circle time to share dreams,
what they want to be, what they

want to be good at et) o
Christmas, celebrations). S ial | ) player, camera, IWB activities,
-ICT —Role play resou pecial people (Drawings, Sherston software,

rces — phone, remote controls, painting, coII.ages of someone -RE =Stories Jesus told Good
who is special)

snow, ice investigations) - -RE — Festivals and special days

Ipad, camera, IWB activities. c o ol Samaritan
-RE — Religious stories -ICT —Role play resources —
phone, remote controls, Ipads,
camera, IWB activities,
-RE — Festivals and special times
PSHE days Health and Wellbeing Living in the Wider World Relationships
To understand ways to lead a healthy lifestyle (physical activity, rest, healthy To understand ways in which they are all unique; understand that there has To communicate their feelings to others, to recognise how others show feelings
eating, dental health) never been and will never be another ‘them’. and how to respond.
To understand the importance of maintaining personal hygiene To know how they can contribute to the life of the classroom and school. To recognise what is fair and unfair, kind and unkind, what is right and wrong.
To know how to make right/good choices about physical and emotional health. To help construct, and agree to follow, group, class and school rules and to To identify their special people (family, friends, carers), what makes them special
To talk confidently about themselves - recognise strengths and weaknesses, set understand how these rules help them. and how special people should care for one another.
personal goals To identify and respect the differences and similarities between people.
British The fundamental British Values of Democracy, The Rule of Law, Individual Liberty and Mutual Respect and Tolerance of Different Faiths and Beliefs are embedded in the EYFS
Values and curriculum and practice throughout the year.
SMSC links Democracy

Encourage children to know their views count and their opinions are important, for example following the children’s interests for topics and activities.

Encourage children to make decisions together e.g. when sharing a group toy like a large train set.

Encourage children to value each other’s views and beliefs and to talk about their feelings

Provide opportunities for the children to vote for activity choices

Encourage children to complete activities that involve turn-taking, sharing, discussion and collaboration e.g. model making, role play activities and using equipment.
Use group times and circle times to encourage children to take turns, listen to others, and to value and respect the contributions made by others in the group.
Work together to create an environment where it is ‘safe’ to make mistakes, share thoughts and ideas, and to explore different options

The rule of law

Encourage adults and children to work together, to create group rules.

Discuss the need for rules and how they should be administered fairly e.g. the need for rules to keep everyone safe and happy.

Teach children to understand their own and others’ behaviour and feelings, along with their consequences.

Work together to create an environment where actions are consistently followed through e.g. adherence to class rules, follow-ups on discussions and other choices explored after taking a group vote.
Encourage and support children to learn how to distinguish right from wrong.

Encourage children to take turns, share and compromise.

Individual liberty

Encourage children to develop a positive sense of themselves.

Provide opportunities for children to develop their self-esteem and confidence in their own abilities.

Provide opportunities to take on risks, challenges and responsibilities and also encourage children to explore and discuss their thoughts, feelings and ideas with those they trust.
Encourage children to try a range of different activities and opportunities, and to discuss and select their own preferences.

Encourage children to ask questions and trust that their opinions and ideas will be respected and valued.

Provide opportunities for children to follow and develop their own interests and ideas.

Provide activities for all children to engage in and actively challenge gender-specific tasks and activities.

Mutual respect and tolerance of different faiths and beliefs

Work as a group to create an environment that includes, values and promotes different faiths, cultures, views and races.

Provide opportunities for the children to make links with the wider community, for example outings to local places, inviting family members or speakers to visit the setting, or making links with a local charity.
Encourage children to learn about other faiths, cultures, traditions, families, communities and ways of life. Encourage the children to share their experiences with the group and allow the children to recognise
similarities and differences between themselves and others. For example, by learning about festivals and special days, different types of family units, different occupations and places around the world.
Encourage children to learn about the world around them — both locally and further afield. For example, local trips, using books, stories, posters and videos etc. to learn about places far away, cultural days,
local events and activities and national celebrations.




School
values

Resilient - We never give up

Responsible - We are
dependable and work to
keep our agreed values

Honest and Respectful - We
tell the truth and we look
after each other

Forgiving - We don’t hold a
grudge

Courteous - We are kind and
thankful

Generous - We share with
others

Term 1

Term 2

Term 3

Communication and Language - Prime Area
(Listening & Attention, Speaking and Understanding

The development of children’s spoken language underpins all seven areas of learning and development. Children’s back-and-forth interactions from an early age form the
foundations for language and cognitive development. The number and quality of the conversations they have with adults and peers throughout the day in a language-rich
environment is crucial. By commenting on what children are interested in or doing, and echoing back what they say with new vocabulary added, practitioners will build
children's language effectively. Reading frequently to children, and engaging them actively in stories, non-fiction, rhymes and poems, and then providing them with extensive
opportunities to use and embed new words in a range of contexts, will give children the opportunity to thrive. Through conversation, story-telling and role play, where
children share their ideas with support and modelling from their teacher, and sensitive questioning that invites them to elaborate, children become comfortable using a rich
range of vocabulary and language structures.

*Listen to simple stories and
understand what is happening,
with the help of the pictures.
*Listen and respond to a simple
instruction

*Understand and act on longer
sentences like make teddy jump
or find your coat.

*Understands simple questions
about ‘who’, ‘what’ and ‘where’
(but generally not ‘why’).
*|dentify familiar objects and
properties for practitioners when
they are described. For example:
‘Hassan’s coat’, ‘blue car’, ‘shiny
apple’.

*Can find it difficult to pay
attention to more than one thing
at a time.

*Uses longer sentences of four to
six words .

*May have problems saying: -
some sounds: r, j, th, ch, and sh -
multisyllabic words such as
‘pterodactyl’, ‘planetarium’ or
‘hippopotamus’

*Enjoy listening to longer stories
and can remember much of
what happens.

*Sing a large repertoire of
songs.

*Starts a conversation with
adults and friends

*Know many rhymes, be able to
talk about familiar books, and be
able to tell a long story.
*Understand a question or
instruction that has two parts,
such as “Get your coat and wait
at the door”.

*Sing a large repertoire of songs.

*Enjoys listening to longer stories
and can remember what happens
in them. *Understand ‘why’
questions, like: “Why do you
think the caterpillar got so fat?
*Uses talk to organise
themselves and play e.g. “Let’s go
on a bus...you sit there... I'll be
the driver”

*Be able to express a point of
view and to debate when they
disagree with an adult or friend,
using words aswell as actions
*Able to move away from
distractions when concentrating

*Use a wider range of vocabulary.

Personal, Social and Emotional - Prime
Area

(Self-Regulation, Managing Self and Building

Relationships)

Children’s personal, social and emotional development (PSED) is crucial for children to lead healthy and happy lives, and is fundamental to their cognitive development.
Underpinning their personal development are the important attachments that shape their social world. Strong, warm and supportive 9 relationships with adults enable
children to learn how to understand their own feelings and those of others. Children should be supported to manage emotions, develop a positive sense of self, set
themselves simple goals, have confidence in their own abilities, to persist and wait for what they want and direct attention as necessary. Through adult modelling and
guidance, they will learn how to look after their bodies, including healthy eating, and manage personal needs independently. Through supported interaction with other
children, they learn how to make good friendships, co-operate and resolve conflicts peaceably. These attributes will provide a secure platform from which children can
achieve at school and in later life.

*Notice and ask questions about
differences, such as skin colour,
types of hair, gender, special
needs and disabilities, and so on.
*Begin to show ‘effortful
control’. For example, waiting for
a turn and resisting the strong
impulse to grab what they want
or push their way to the front.
*Talk about their feelings in
more elaborated ways: “I'm sad
because...” or “I love it when ...”

*Select and use activities and
resources, with help when
needed. This helps them to
achieve a goal they have chosen,
or one which is suggested to
them.

*Talk about their feelings using
words like ‘happy’, ‘sad’, ‘angry’
or ‘worried’.

*Become more outgoing with
unfamiliar people, in the safe
context of their setting.

*Begin to understand how
others might be feeling.

*Show more confidence in new
social situations.

*Increasingly follow rules,
understanding why they are
important.

*Develop their sense of
responsibility and membership
of a community.

*Play with one or more other
children, extending and
elaborating play ideas.

*Develop appropriate ways of
being assertive.

*Do not always need an adult to
remind them of a rule.

*Help to find solutions to
conflicts and rivalries. For
example, accepting that not
everyone can be Spider-Man in
the game, and suggesting other
ideas.

*Talk with others to solve
conflicts.




*Develop friendships with other children.

Physical Development - Prime Area

(Gross motor skills and Fine motor skills)

Physical activity is vital in children’s all-round development, enabling them to pursue happy, healthy and active lives7. Gross and fine motor experiences develop
incrementally throughout early childhood, starting with sensory explorations and the development of a child’s strength, co-ordination and positional awareness through
tummy time, crawling and play movement with both objects and adults. By creating games and providing opportunities for play both indoors and outdoors, adults can
support children to develop their core strength, stability, balance, spatial awareness, co-ordination and agility. Gross motor skills provide the foundation for developing
healthy bodies and social and emotional well-being. Fine motor control and precision helps with hand-eye co-ordination, which is later linked to early literacy. Repeated and
varied opportunities to explore and play with small world activities, puzzles, arts and crafts and the practice of using small tools, with feedback and support from adults, allow
children to develop proficiency, control and confidence.

*Develop manipulation and
control.

*Explore different materials and
tools.

*Show an increasing desire to be
independent, such as wanting to
feed themselves and dress or
undress.

*Learn to use the toilet with
help, and then independently.

*Use large and small motor skills
to do things independently, for
example manage buttons and
zips, and pour drinks.

*Use large-muscle movements to
wave flags and streamers, paint
and make marks.

*Choose the right resources to
carry out their own plan. For
example, choosing a spade to
enlarge a small hole they dug
with a trowel.

*Match their developing
physical skills to tasks and
activities in the setting. For
example, they decide whether
to crawl, walk or run across a
plank, depending on its length
and width.

*Go up steps and stairs, or climb
up apparatus, using alternate
feet.

*Start taking part in some group
activities which they make up for
themselves, or in teams.
*Collaborate with others to
manage large items, such as
moving a long plank safely,
carrying large hollow blocks.
*Start to eat independently and
learning how to use a knife and
fork.

*Use one-handed tools and
equipment, for example, making
snips in paper with scissors.
*Make healthy choices about
food, drink, activity and
toothbrushing.

*Show a preference for a
dominant hand.

*Skip, hop, stand on one leg and
hold a pose for a game like
musical statues.

*Are increasingly able to use and
remember sequences and
patterns of movements which are
related to music and rhythm.
*Use a comfortable grip with
good control when holding pens
and pencils.

*Continue to develop their movement, balancing,

*Be increasingly independent in meeting their own care needs, e.g. brushing teeth, using the toilet, washing and drying their hands thoroughly.

riding (scooters, trikes and bikes) and ball skills.
*Be increasingly independent as they get dressed and undressed, for example, putting coats on and doing up zips.

Litreacy Development - Specific Area

(Comprehension, Word Reading and Writing)

It is crucial for children to develop a life-long love of reading. Reading consists of two dimensions: language comprehension and word reading. Language comprehension
(necessary for both reading and writing) starts from birth. It only develops when adults talk with children about the world around them and the books (stories and non-fiction)
they read with them, and enjoy rhymes, poems and songs together. Skilled word reading, taught later, involves both the speedy working out of the pronunciation of
unfamiliar printed words (decoding) and the speedy recognition of familiar printed words. Writing involves transcription (spelling and handwriting) and composition

(articulating ideas and structurin

g them in speech, before writing).

*Ask questions about the book.
Makes comments and shares
their own ideas.

*Develop play around favourite
stories using props.

*Notice some print, such as the
first letter of their name, a bus or
door number, or a familiar logo.

*Enjoy drawing freely.

Add some marks to their
drawings, which they give
meaning to. For example: “That
says mummy.”

*Make marks on their picture to
stand for their name.

*Use some of their print and
letter knowledge in their early
writing. For example: writing a
pretend shopping list that starts
at the top of the page; write ‘m’
for mummy.

*Develop their phonological
awareness, so that they can:

- spot and suggest rhymes

- count or clap syllablesin a
word

- recognise words with the same
initial sound, such as money and
mother

*Write some letters
accurately.

*Write some or all of their name
*Understand the five key
concepts about print:

- print has meaning

- print can have different
purposes

- we read English text from left to
right and from top to bottom

- the names of the different parts
of a book

- page sequencing

*Engage in extended conversations about stories, learning new vocabulary




Mathematics Development - Specific Area

(Number and Numetical Patterns)

Developing a strong grounding in number is essential so that all children develop the necessary building blocks to excel mathematically. Children should be able to count
confidently, develop a deep understanding of the numbers to 10, the relationships between them and the patterns within those numbers. By providing frequent and varied
opportunities to build and apply this understanding - such as using manipulatives, including small pebbles and tens frames for organising counting - children will develop a
secure base of knowledge and vocabulary from which mastery of mathematics is built. In addition, it is important that the curriculum includes rich opportunities for children
to develop their spatial reasoning skills across all areas of mathematics including shape, space and measures. It is important that children develop positive attitudes and
interests in mathematics, look for patterns and relationships, spot connections, ‘have a go’, talk to adults and peers about what they notice and not be afraid to make
mistakes.

*Count in everyday contexts,
sometimes skipping numbers -
‘1-2-3-5."

*Complete inset puzzles *Notice
patterns and arrange things in
patterns.

*Compare sizes, weights etc.
using gesture and language -
‘bigger/little/smaller’, ‘high/low’,
‘tall’, ‘heavy’.

*Talk about and explore 2D
shapes using informal and
mathematical language sides,
corners, straight, flat

*Make comparisons between
objects relating to size, length,
weight and capacity

*Count in everyday contexts,
sometimes skipping numbers -
‘1-2-3-5.

*Notice patterns and arrange
things in patterns *Say one
number for each item in order:
1,2,3,4,5. *Compare sizes,
weights etc. using gesture and
language - ‘bigger/little/smaller’,
‘high/low’, ‘tall’, ‘heavy’.
*Develop fast recognition of up
to 3 objects, without having to
count them individually
(‘subitising’). *Show ‘finger
numbers’ upto 5

*Know that the last number
reached when counting a small
set of objects tells you how many
there are in total

*Extend and create ABAB
patterns — stick, leaf, stick, leaf.
*Notice and correct an errorin a
repeating pattern.

*Experiment with their own
symbols and marks as well as
numerals.

*Say one number for each item
inorder: 1,2,3,4,5.

*Develop fast recognition of up
to 3 objects, without having to
count them individually
(‘subitising’). *Show ‘finger
numbers’ upto 5

*Know that the last number
reached when counting a small
set of objects tells you how
many there are in total

*Link numerals and amounts:
for example, showing the right
number of objects to match the
numeral, up to 5.

*Select shapes appropriately:
flat surfaces for building, a
triangular prism for a roof etc.
*Talk about and explore 2D and
3D shapes (for example, circles,
rectangles, triangles and
cuboids) using informal and
mathematical language: ‘sides’,
‘corners’; ‘straight’, ‘flat’,
‘round’

*Show ‘finger numbers’” up to 5.
*Recite numbers past 5.
*Combine shapes to make new
ones —an arch, a bigger triangle
etc.

*Make comparisons between
objects relating to size, length,
weight and capacity

*Link numerals and amounts:
for example, showing the right
number of objects to match the
numeral, up to 5.

*Know that the last number
reached when counting a small
set of objects tells you how
many there are in total

*Begin to describe a sequence of
events, real or fictional, using
words such as “first’, ‘then...’
*Understand position through
words alone for example, “The
bag is under the table,” with no
pointing

*Compare quantities using
language: ‘more than’, ‘fewer
than’.

*Talk about and explore 2D and
3D shapes (for example, circles,
rectangles, triangles and cuboids)
using informal and mathematical
language: ‘sides’, ‘corners’;
‘straight’, ‘flat’, ‘round’

*Recite numbers past 5.

*Fast recognition of up to 3
objects, without having to count
them individually (‘subitising’).
*Describe a familiar route.
*Discuss routes and locations,
using words like ‘in front of” and
‘behind’.

*Know that the last number
reached when counting a small
set of objects tells you how many
there are in total

*Link numerals and amounts: for
example, showing the right
number of objects to match the
numeral, up to 5.

*Solve real-world mathematical
problems with numbers up to 5
*Explore the composition of
numbers to 10.

*Solve real world mathematical problems with numbers up to 5.
*Talk about and identifies the patterns around them. For example: stripes on clothes, designs on rugs and wallpaper. Use informal language like ‘pointy’, ‘spotty’, ‘blobs’ etc.

Understand

ing the
World -

Specific

Understanding the world involves guiding children to make sense of their physical world and their community. The frequency and range of children’s personal experiences
increases their knowledge and sense of the world around them — from visiting parks, libraries and museums to meeting important members of society such as police officers,
nurses and firefighters. In addition, listening to a broad selection of stories, non-fiction, rhymes and poems will foster their understanding of our culturally, socially,
technologically and ecologically diverse world. As well as building important knowledge, this extends their familiarity with words that support understanding across domains.
Enriching and widening children’s vocabulary will support later reading comprehension.




*Make connections between the *Explore collections of materials *Explore and talk about *Plant seeds and care for *Show interest in different *Know that there are different
features of their family and other | with similar and/or different different forces they can feel. growing plants. occupations. countries in the world and talk
families. properties. *Understand the key features of | *Talk about the differences about the differences they have
*Notice differences between the life cycle of a plant and an between materials and changes experienced or seen in photos.
people. animal. they notice.
*Begin to make sense of their *Begin to understand the need
own life-story and family’s to respect and care for the
history natural environment and all

living things.

*Use all their senses in hands-on exploration of natural materials.
*Talk about what they see, using a wide vocabulary.
*Explore how things work.
*Continue to develop positive attitudes about the differences between people.

The development of children’s artistic and cultural awareness supports their imagination and creativity. It is important that children have regular opportunities to engage with
the arts, enabling them to explore and play with a wide range of media and materials. The quality and variety of what children see, hear and participate in is crucial for

©
= developing their understanding, self-expression, vocabulary and ability to communicate through the arts. The frequency, repetition and depth of their experiences are
0T fundamental to their progress in interpreting and appreciating what they hear, respond to and observe.
‘-*5 = *Start to develop pretend play, *Take part in simple pretend *Explore different materials *Develop their own ideas and *Begin to develop complex *Make imaginative and complex
(d] DED pretending that one object play, using an object to represent | freely, in order to develop their then decide which materials to stories using small world ‘small worlds” with blocks and
% E represents another. For example, | something else even though they | ideas about how to use them use to express them. equipment like animal sets, dolls construction kits, such as a city

- a child holds a wooden block to are not similar. and what to make. *Join different materials and and dolls houses etc. with different buildings and a

OCD K her ear and pretends it’s a *Listen with increased attention | explore different textures. *Draw with increasing complexity | park.
‘0T phone. to sounds. *Create closed shapes with and detail, such as representing a | *Show different emotions in their
8 & *Explore different materials, *Make simple models which continuous lines, and begin to face with a circle and including drawings and paintings, like
_— = using all their senses to express their ideas. use these shapes to represent details. happiness, sadness, fear etc

c % investigate them. objects. *Remember and sing entire *Sing the pitch of a tone sung by
g > *Manipulate and play with *Use drawing to represent ideas | songs. another person (‘pitch match’).
£ S different materials. like movement or loud noises. *Create their own songs, or *Sing the melodic shape (moving
<< i *Use their imagination as they improvise a song around one melody, such as up and down,
g £ consider what they can do with they know. down and up) of familiar songs.
‘» E different materials. *Play instruments with increasing

v O q q

v = control to express their feelings

— .

o and ideas.
u>j *Explore colour and colour-mixing

*Respond to what they have heard, expressing their thoughts and feelings.

*Planning is cross curicular and although initial suggestions are made, follows the needs nad interests of the children in each cohort. The individual areas of learning and development are not
taught as discrete lessons therefore children are working towards the statements from a variety of areas of learning, developing their skills and making progress within the Educational
Programmes, at any one time. The EYFS framework is constantly referred to, to inform planning, aid assessment and implement next steps.
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Practice = children to learn
= All children deserve * The child's = The curficulum * Children are = Assessment is * Executive functicn =iz important for
—1 to have an equal experience must i= a top-level plan of powerful learners. about noficing what includes the child's parents and early
@ ] chance of success. always be central to everything the early Every child can make children can do and ability to: years setfings to have
s, — the thinking of every years setting wants the progress in their what they know. It is » held information in a strong and respectful
SR —_— T practitioner. children to learn. leaming, with the right not about lots of data mind parinership. This sets
— help. and evidence. . = - the scene for children
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